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COMPETENCY STATEMENTS         
 
• I can recognize how cross-cultural misunderstandings occur. 

• I can interact competently with persons having different backgrounds than my own and 

develop relationships within multiple contexts. 

• I can recognize the barriers to intercultural communication and that discomfort with 

differences can inhibit constructive interaction. 

• I create value in the community by using an intercultural perspective and including diversity 

amongst my team members. 

SOURCES OF LEARNING   
 
• Alcohol and Drug education through Pierce Community College 

• Treatment program I was a participant in at ChangePoint treatment center  

• Metropolitan Alliance for Common Good for broad based grassroots community organizing 

group from 2005-present 



 

 

• Community organizer working with people in recovery from drug and alcohol addiction 

representing their voice to the City of Portland 2006-2008 

• Multiple years as an active drug user & Multiple years as a person in recovery publicly 

advocating for those less fortunate 

• Reading of Nonverbal Behavior in Interpersonal Relations 

• Parent of special needs adolescent 

• Coaching of basketball in 2003 and Little League in 2011 

DOCUMENTATION          
 
• Worksheets and journal entries as a participant in a local treatment program called 

ChangePoint 

• Transitional housing proposal drafted through volunteers at Metropolitan Alliance for the 

Common Good.  

•  Training notes from Clinical Implications of Domestic Violence & Therapy Options for 

Victims & Perpetrators and training notes from Understanding Trauma and Addiction. 

•  Newspaper article about my recovery. 

•  Team pictures for Basketball team and Little League team. 

•  Job description of VisionPDX Outreach Coordinator. 

 
INTRODUCTION 

 
     I grew up in a small town by the name of Damascus. It was an odd little place on the map 

because it was unincorporated: we were located a mile from the actual town of Damascus, a mile 

from the town of Clackamas, and our zip code was Boring, Oregon. My town was a typical small 

town: we knew our neighbors, I had the same principal from grade school throughout high 



 

 

school, and my dad was the local volunteer football coach. I remember when I was younger I did 

not see any racial diversity within the community. There was, however, a smattering of students 

in my class who were of different races but where I grew up was not exactly a cultural mecca. I 

was very uncomfortable with the cookie cutter appearance and old fashioned boy’s club 

mentality of my town. I knew that as soon as I could I would move far away. And, I did move. I 

moved to Beaverton, Washington, Idaho, eventually making my way back home because I felt 

that I had gained insight into human behavior: enough insight to really make a difference in the 

community that raised me. 

     Richmond, McCroskey and Hickson say, “Cross-cultural interpersonal communication can be 

broadly defined as the comparative study of differences and similarities of relational 

communication patterns between two or more cultural communicates”  (304).  Because I did not 

experience a lot of racial diversity and because the subcultures, or co-cultures, were not talked 

about I have always been very willing to learn about people different than myself. My particular 

area of interest lies in subcultures. Subcultures are people within a similar culture who have 

many differences culturally.  

     

  



 

 

The course description for CCM 343, Honoring Diversity, notes that: 

	  Emphasizes cultural diversity within the U.S. It provides U.S. students of differing co-

cultures, and International students with a forum for discussing differences and 

developing intercultural acceptance.	    

     There are vast differences within the United States: honoring diversity is well on its way to 

being the norm in regards to race, gender, income, and familial status. These diverse groups are 

protected classes. Outside of protection is the diversity lying within different groups or cultures. 

In this essay I will discuss the differences within subcultures or co-cultures. I will use these two 

terms interchangeably to represent the same thing: a culture within a culture. The purpose of this 

essay is to shed light on vast differences amongst people in recovery from drug and alcohol 

addiction while fitting in with the rest of the population. Because there is a cloud of anonymity 

within the recovery community there are some serious challenges we face to gaining acceptance 

in the larger community. I will discuss my experiences to explain this lack of understanding and 

how building relationships can help overcome stigma.   

      

 

 

  



 

 

SOURCES OF LEARNING 
 

     I spent multiple years as an active drug user manipulating my family, my community, and 

neglecting my children. The perspective I had while in active addiction was twisted, self-serving, 

and full of entitlement. Abstinence from drugs has cleared my head. Recovery has taught me 

how to have compassion, approach a difficult situation with an open mind and an open heart, and 

how to envision a program or community that is working towards common goals. Being an adult 

addicted to methamphetamine and feeding the disease of addiction changed my way of thinking, 

and as a result, my way of behaving. Because these changes in behavior had reached a critical 

point I attended treatment as an adult at a facility in Portland, Oregon by the name of Change 

Point Treatment Services. I was in a unique position when I began outpatient treatment (when 

you don’t live on the premises) because I already had six months clean and sober. Attending 

Change Point gave me many tools to change my faulty ways of thinking. I participated in a 

women’s group receiving counseling and conducting intense work on myself in a safe setting. 

Many of these worksheets have proved valuable to me in working with members of the recovery 

community. 

     I have volunteered with an organizing group called Metropolitan Alliance for the Common 

Good (MACG) through my work. This group is a broad based organization made up of 

institutions: churches, labor unions, and community organizations. Our goal is to seek out issues 

in the community and create social change around these issues. Through my involvement with 

MACG from 2005-present I have had the opportunity to work on two social issues: transitional 

housing for people being released from prison and transitional housing for women leaving 

domestic violence shelters. Both of these issues included extensive work with the community. 

Because of the recidivism rate associated with former prisoners many people in neighborhoods 



 

 

don’t want former inmates living in their neighborhood. With domestic violence survivors many 

domestic violence service providers don’t believe that peer based recovery models are applicable 

to women escaping oppression. Both of these issues called upon the need to understand diverse 

populations and to work within many different co-cultures (See Exhibit 6: Training notes from 

Clinical Implications of Domestic Violence & Therapy Options for Victims & Perpetrators and 

training notes from Understanding Trauma and Addiction). 

     I have coached basketball and little league for my two sons: currently they are 15 and six. 

While coaching basketball (for the eldest when he was little) I was involved in a conflict with the 

parents regarding my son’s disability. These two different experiences and how I was able to 

interact with families that were different from me and mine are immense. I will discuss the 

differences in my experiences with barriers to communication.  

     My 15 year old son who was diagnosed early on with a sensory disorder called Sensory 

Integration Disorder. This disorder, at the time, was unheard of and was often mistaken for 

behavioral disorders. I had to meet with many service providers and teams of special education 

experts to teach them how to teach my son. The early years were very difficult because of my 

place in life. Meeting with a team of specialists who were all more educated than I was very 

intimidating and oftentimes I deferred to their expertise. I don’t believe that my deference served 

my sons education well. Now as an adolescent he has been able to work through some of his 

sensory disorders but they are still the quiet beast awaiting a trigger to awaken. I meet regularly 

with his Special Education providers to make sure that we are on the same page for my son. 

     RAP is an organization that relies heavily upon volunteers. We have access to over 1300 

people in recovery throughout the state of Oregon. Each year we survey residents in our houses 

to identify; trends in demographics, the popularity of particular drugs, services received, 



 

 

agencies working with, and income change while in our housing. These volunteers contribute 

over $3.2 million to the rental market in Oregon. They also contribute over 1000 volunteer hours 

to the program that we support. Much of this time is in the houses, the chapters or the state board 

association but a lot of the volunteer time is spent testifying at DHS budget hearings, showing 

support at neighborhood forums, training new leaders, and holding events. These efforts better 

the lives of people in recovery, preventing relapse, and creating value in the community.  

     All this experience is vast and diverse. It gives me plenty of room to be aware of the 

differences in those around me, build relationships within these contexts, interact competently 

with differences and acutely understand how these differences can inhibit interaction.  

  



 

 

DISCUSSION OF COMPETENCIES 
 
I can recognize how cross-cultural misunderstandings occur.  
      
     In 1997 I was attending school in Tacoma, Washington at a community college called Pierce 

Community College. While attending I had goals to become a certified Alcohol and Chemical 

Dependency Counselor, or CADC. I took many classes pertaining to drug and alcohol addiction, 

counseling, and HIV education. I learned a lot about the process of this disease known as 

addiction. During this time I was arrested during a routine traffic stop for a warrant that had been 

out for my arrest. I had no idea there was a warrant for my arrest. I was lucky that the police 

officers let my son go with my mom and I was unlucky that I had to be extradited to Clackamas 

County Jail from Tacoma, Washington.  

     I am very grateful that I was arrested during this time of my life. Receiving an education and  

learning so much about this brain disease had really set the process of my eyes being opened in 

stone. I was thirsty for knowledge and experience. I was also young and I was not done with my 

own addiction at this time. I spent one week in jail in Tacoma, Washington and I was extradited 

to Oregon City, Oregon. I was being held with prostitutes, thieves, gang members, and your run 

of the mill drug and alcohol addict. I was such a naïve person. Coming from the small town of 

Damascus it was really easy to become overwhelmed at the background of some of the women in 

jail. They had been abused, traumatized, moved around, and some even were taught to use and to 

steal from their parents.                                                                                           

     My cell mate was a prostitute. This was completely outside of my comfort zone! I thought for 

sure there must have been something wrong with her. Something different must have made her 

do these horrendous things for money. I told myself this story of differences about all the women 

that I was in jail with. It kept me safe and protected in my own head. I was normal and they were 



 

 

different, therefore abnormal. I was desperately afraid to admit that I was anything like them. 

Acknowledging that I was there for a reason would have made me similar to these women and I 

did not want to be similar. These feelings are what create cross cultural misunderstandings: fear 

of differences, interpreting the differences as less than or abnormal, all the while trying to keep 

an identity intact. Identity is somewhat important when discussing subcultures because the 

common means of tension are issues of identity. Ming Chen describes: 

“…the aggressive advocate of the importance of establishing, authenticating, 

maintaining, or negotiating one’s own or group identity may motivate people to tightly hold their 

own ego. Like a cocoon, the problem has a tendency to weave a stronghold preventing a person 

from penetrating the identity of others (95).” 

     One day in the common area we were eating our meals together. The women were picking on 

me because I was so quiet and not being social with the group. They kept picking and picking to 

the point that I got angry and yelled at them. This was something that established a common 

ground for us. They recognized that I had emotions and I was not much different than them. I too 

was hurting because I was away from my children. My bills were not being paid and my family 

was suffering in my absence. These are all things that we had in common. Once I got angry I was 

able to recognize that I would never have this opportunity to really be exposed to the very things 

I was studying: psychology, addiction, and trauma. I turned this nightmare into a learning 

opportunity by getting to know the women that I was with. We shared triumphs through happy 

conversations with family members on the outside. We shared heartbreak on Mother’s Day as we 

all waited our turn to hear our babies tell us they missed us. For a moment we all acted as a 

group and the differences did not matter anymore. Ming Chen says that by focusing on 

differences between myself and another I will deepen the misunderstanding in our interaction. 



 

 

Empathy and sensitivity will further our understanding of one another (Intercultural 

Communication: A Reader 101). 

     I spent many years actively using drugs. During the worst of these times I was using 

methamphetamines regularly. Like any disease my addiction progressed eventually becoming 

toxic. My thoughts, behaviors, and actions were all formed around feeding my disease. I 

participated in criminal activity, I manipulated my family members, and I neglected my children. 

In 2005 I was beginning life over again after an abusive relationship, multiple experiences with 

homelessness, and drug addiction had resulted in my daughter being removed from my care. I 

was mandated to attend a drug treatment program through the Department of Human Services 

(DHS) and through the courts. After finding housing at a faith based domestic violence shelter I 

was able to focus on treatment (See Exhibit 1: newspaper article about my recovery). When I got 

into treatment I was able to really focus on myself and on gaining skills to sustain long term 

recovery. I had six months clean from drugs and alcohol when I began treatment so I knew that 

the tools that I was learning would really change my way of thinking. So long as I put the tools 

into practice. I attended treatment two times a week initially and eventually moved into once a 

week. While attending twice a week I would participate in group activities and counseling. The 

activities were art therapy oftentimes having a theme to address. I used this as my social time and 

looked forward to the actual group counseling. The group is where I was able to do work on 

worksheets and present my work. I have always been academic and doing things on paper is a 

good way for me to learn. I presented my worksheets each week and processed through what 

didn’t work and what did work (See Exhibit 2: worksheets and journal entries while attending 

treatment at Change Point).  

     Many people involved in drug related DHS cases are required to attend 12 step meetings. 12 



 

 

step meetings are anonymous peer based recovery programs focusing on principles to reform 

personality. I had attended 12 step meetings where I was working and I knew they weren’t for 

me. There is a cultural value in the 12 step community that only 12 step meetings work to keep 

people clean. 90 meetings in 90 days, you must get a sponsor (someone who helps you work the 

steps), and you must work the steps. While 12 step meetings work for many people I felt that my 

disease of addiction was self-destructive and a spiritual issue with unhealthy relationships being 

the trigger of my addiction. I chose a recovery path that to this day people still judge me because 

I don’t do 12 step meetings. I did one year of individual counseling, one year of family 

counseling (same year), one year of bible study group called Bad Girls of the Bible, and I 

worked around my relationship issues in life skills classes at the shelter. The women in my Bible 

study group were “normies” the term used to define people in the real world who are not 

recovering from drug and/or alcohol addiction. The group was made up of amazing group of 

older and experienced women one of whom did have over 50 years clean and sober. I was so 

incredibly lucky to work with her in my group. These social situations may seem irrelevant but 

they are applicable to the lens in which I view my community. Samovar, Porter and McDaniel 

emphasize the identity being formed through the cultural lens. This lens is given voice by 

communication. We spend all our time initially in one culture and eventually move onto other 

cultures and different institutions because of our interactions. They conclude with “This 

produces a culturally bound concept of the ‘socially appropriate’ identity (65). I learned that 

even normies experience self-doubt. They have frustrations with their spouses, families, children 

and jobs. Just because they are a normie doesn’t mean they drink their sorrows away even if they 

have one glass of wine. The term normie is derogatory and creates an us vs. them mentality. This 

mentality is instilled within the 12 step community, even down to the way we introduce 



 

 

ourselves, “Hello. My name is Monica, and I am an addict.”  

     I am Monica. I am not an addict. I am a person in long term recovery. Language is powerful. 

So is unity. I chose a path in recovery that united me the greater community at large. I chose to 

view each person set in my path as helpful to obtaining the goal of normal living. 

  



 

 

I can interact competently with persons having different backgrounds than my own and 
develop relationships within multiple contexts.  
 
     For the last six years I have volunteered with an organization that focuses on grass root 

organizing. This organization is called Metropolitan Alliance for the Common Good (MACG). 

MACG is a broad based organization made up of institutions: churches, labor unions, and 

community organizations. The backbone of the organizing process that MACG uses and trains 

on is the common good of people. The common good is sought through relational meetings: one 

on one intentional conversation. Through the conversations leaders learn how to listen to others, 

to teach and train their members and followers, to think and reflect on the issues and pressures of 

the day, to confront those in power and to build lasting relationships with allies.  

    In 2004 MACG was holding a listening season, a period where leaders meet with one another 

and members of their community to hear stories. These stories can start out pretty innocent with 

the basic conversation about background and experience. Through small talk a relationship is 

establishing trust enabling a sense of sharing to happen. This is when the stories come out. These 

stories are then taken to Organizing Team Meetings where everyone discusses what they heard. 

We look for a trend or a pattern in the stories to discern the actual issues in the community. After 

we establish the need, we go into research mode around who is in power and who has the money, 

then we have an Assembly (an action) and then we celebrate.  

     In 2004 there was an echoing of stories about people being released from jail or prison to 

parking lots. One woman lived in the parking lot of the jail for weeks because she knew she was 

safe (security cameras kept her from being victimized on the streets). Once the story began 

repeating itself about men and women having to suffer homelessness upon release we knew we 

had our issue. I came into the project in 2005 during the research phase. There were two primary 

leaders during this time: a man released from prison and a women who had just been released 



 

 

from prison. They were both average people and I remember them both distinctly because I 

hadn’t ever met anyone who was in prison before. I have been in jail for a period of two weeks, 

but I thought prison was full of all hard core person to person crimes. I couldn’t have been more 

wrong. (Samovar, Porter and & McDaniel) declare: 

You cannot communicate effectively with a member of a co-culture until you learn to 

appreciate the unique and rich opportunity offered by that co-culture. Insufficient 

knowledge, stereotypes of, and prejudices toward people from co-cultures often lead to 

incorrect, hurtful, and even insulting assumptions. An awareness and a unique 

understanding of the experiences of these co-cultures will help you overcome many 

communication problems (181).” 

     I was given an opportunity to learn more about these two individuals and I took it. After a 

couple weeks of watching these two leaders come to the office I asked the woman for a relational 

meeting. We talked about pretty basic stuff and I found out we had similar upbringings: the only 

difference is that she wound up in prison because of her addiction, and I did not. I started 

working with the woman pretty close to build trust: we met every couple of weeks for coffee and 

shared our backgrounds; we established an understanding of one another that surpassed our 

differences, we focused on our goals in the community. This relationship was rewarded when I 

was asked to help her form her story for the Assembly that was coming up. My experience and 

specialty is around storytelling. I have geared my story to many different groups of people and I 

believe that a story should always leave people breathless and thinking. I was very excited to 

help her. We worked together on her story for two different functions: one was for a testimony at 

a budget hearing and the other was for the Assembly.  

     Basic recovery storytelling has three components: what it was like, what happened, and what 



 

 

it is like now. This is especially important to work on when you are given time constraints 

around your story, such as public budget hearings. This brave and courageous woman testified at 

the budget hearing along with the man. Their testimony resulted in something our organization 

hadn’t ever experienced before. A longtime leader who had been working in the background 

happened to have experience in grant writing and drafted a proposal (See Exhibit 3: A 

Transitional Housing Proposal) to the county for transitional housing. The county called and 

requested to see the proposal. Within one month the county had included the proposal into their 

budget and was moving forward with the program. Over 30 people in recovery testified at the 

Assembly about the need for transitional housing for those coming out of prison. Because of the 

two lead storytellers (former prisoners) who were willing to share their background with county 

leaders time and time again 100’s of people have been able to transition successfully into 

housing and the agency has over a 90% success rate at their program participants not offending 

again.  

     On the opposite side of the spectrum is what I am most emotionally connected to, our 

domestic violence survivors housing. This housing is the first of its kind: long term, transitional, 

democratic, self-sufficient living. It is not managed housing for women: it is women holding one 

another accountable to take care of herself and/or her children. When we began the DV Housing 

research we started meeting with many of the service providers in the Tri-County area. We had 

experience with providers who referred members to our other programs but we wanted to 

specifically alleviate the dv shelters to prevent the rate of women returning to their abusers. 

There were concerns expressed from the dv providers about the model of housing being paternal 

and oppressive. I spent a year establishing a relational system with the providers. This relational 

system is important because it has established belief in me and the organization that I represent 



 

 

to be competent in serving the needs of survivors over the lifetime of the system (Intercultural 

Communication: A Reader 380). I attended multiple trainings in the community addressing the 

needs of survivors: I educated myself to the specific needs of the various co-cultures of survivors 

(See Exhibit 4: Training notes from Clinical Implications of Domestic Violence & Therapy 

Options for Victims & Perpetrators and training notes from Understanding Trauma and 

Addiction). I co-wrote grants with service providers: I am knowledgeable of the provider 

language and the resources that are available. I was very intentionally aware of my language and 

I never was shaming or aggressive in my presentation. We formed an advisory board made up of 

providers and county employees to revise our materials for the housing so it wouldn’t be a 

system of power over, instead it would be one of power among. This process worked to establish 

belief in a system that did not want to accept that peer based housing would successfully serve 

women recovering from domestic violence. The service providers are begrudgingly accepting 

that the DV housing is quite possibly the missing link in housing services.  

     If it weren’t for me branching out into my own choices I wouldn’t have gained the experience 

necessary to challenge others’ beliefs nor would I have gained the skills that I need in order to 

recognize what these barriers look like between co-cultures. 

  



 

 

I can recognize barriers to intercultural communication and that discomfort with differences 

can inhibit constructive interaction. 

     I recognize barriers because I have been discriminated against. I use this term pertaining to 

being a member of a subculture within the United States who has experienced housing 

discrimination, employment discrimination, and class discrimination. I have been called “the 

retard’s parent”, junkie, stupid, welfare mom, and the worse…a whore. These labels and 

discriminatory statements were definitive barriers to communication amongst my co-cultures. 

There wasn’t any constructive experience and I learned how to overcome these labels.  

    Within (Intercultural Communication: A Reader) there are individual essays. One of these 

essays, Stumbling Blocks in Intercultural Communication by Laray M. Barna, details what she 

refers to as The Six Stumbling Blocks. I will share each section and emphasize a piece of my 

experience within that section.  

Assumption of Similarities 

This is the most basic of premises. Many people assume that there are similarities amongst          

people and that communication is easy. We expect that simply being human is enough. We have 

the same biological needs so we must have the same social needs, values and beliefs as well. 

This is not the case. While facial expressions are the same throughout culture the way that they 

manifest and are interpreted are bound by our cultural upbringing.     

In 2003 I signed up to volunteer as a basketball coach for my oldest son, at that time he was my 

only son (See Exhibit 5: Team picture of basketball team). I had no idea what I was doing but I 

knew that it would be a good experience for the both of us. My oldest son has been diagnosed 

with a disability. This disability was called Sensory Integration Disorder and is now referred to 

as Sensory Processing Disorder where his brain and body can’t process external sensory input 



 

 

the same as you or I can. He becomes overstimulated, becoming unpredictable and very 

hyper/edgy. He can also become so overstimulated that he shuts down and retreats. At this age it 

looked like crawling under furniture or screaming fits for no apparent reason. Because of this 

disability I felt that I was the best person to coach him while understanding his physical needs. 

During this time I was in the beginning of an abusive relationship and I was a sporadic marijuana 

smoker. I wasn’t full blown into my addiction but the pieces of my life were falling into place for 

me to choose to go there. My son was definitely different than what the parents had ever 

experienced. To them he appeared to be an out of control child with a terrible parent.  

Language Differences  

As I have written in this essay, language is powerful. Speaking different languages is only the 

beginning. This area speaks to a known difference that is known to others. The unknown 

language barriers are the cultural context to language itself: tonal qualities, inflection, and word 

meaning can all vary based on culture or perceptions of content.  

Our team was really good and I found that I had a blast coaching! I was able to talk with my dad 

more to find out different ideas and drills that we could do. I incorporated three separate plays 

into the team: play 1) pass the ball once, play 2) pass the ball twice, play 3) pass the ball thrice. 

They are rather simple plays and yet they were enough for the team to grasp confidently moving 

them into being undefeated. I used different coaching techniques to ensure that all the children 

understood each play to the best of their ability.  

Nonverbal Misinterpretations 

Nonverbal misinterpretations are how different cultures have different sensory realities. They 

see, hear, touch, and feel things that are filtered through their own cultural interpretation.  

At our practices I was supposed to have a co-coach to help me monitor my son. Unfortunately 



 

 

the co-coach was my abuser and wouldn’t attend practice in order to punish me. At practices my 

son would not listen. He would run around the perimeter and scream. He would shoot balls while 

all the other kids were running. He posed quite a distraction and I was embarrassed by his 

behavior but I understood that he was overwhelmed by all the people and the noise. I still worked 

to engage him in the activities but to no avail. While the act of dribbling the basketball soothed 

his sensory issues the acoustics were often overwhelming causing him to become overstimulated.  

This behavior was misinterpreted by the parents. The behavior was accompanied by nonverbal 

sounds and vocalizations such as crying, whimpering, growling, and whining. What I had 

learned to recognize a his utterances of fatigue other parents were recognizing as rebellion or 

outright defiance.  

Preconceptions and Stereotypes 

Stereotypes help reduce the threat of the unknown by making the world predictable. They are an 

overgeneralized set of beliefs that help make sense out of the world no matter how inaccurate 

they are. These are stumbling blocks because they impede objectivity. If we have stereotypes 

perpetuated by the Western attitude then our beliefs are formed around the stereotype and we 

have preconceived notions about a person, place or thing.  

The parents began complaining to the league. There were multiple emails that were sent without 

my knowledge. People became incredibly rude towards my son and his behavior. One parent 

actually demanded that my son be kicked off of the team. Parents were calling him names and 

targeting him with hostility. At this point a family that I had grown close to copied me on the 

emails and I replied. I replied with anger and a little of my own hostility because I was 

volunteering to coach their children and they wanted me to kick my own son off of the team. I 

remembered that he had a disability and began to take the stance that a little knowledge may be 



 

 

the best way to go.  

Tendency to Evaluate 

The Tendency to evaluate is approving or disapproving of the statements or actions of another 

person or group. Instead of practicing compassion and a little empathy and considering where 

they were coming from (which is what I expected them to do) I reacted from a place of I am right 

and you are wrong. “A person’s commitment…to his family and his stand on the virtue of his 

way of life are ingredients in his self-picture-intimately felt and cherished (Sherif, Sherif, and 

Nebergall).” I had a difficult time really putting myself in their shoes. With a little time and some 

considerable prayer and meditation I was able to communicate with the parents to reach 

comprehension amongst us all.  

I sent them articles and links to sites where they could get some information about sensory 

processing issues and asked them to consider supporting me as their coach and as a struggling 

parent. I received responses from them offering insight that I had missed and conversations from 

my son that I was unaware of. While his sensory issues were on full force there were also 

behavioral issues that I was not seeing.  

High Anxiety 

To alleviate the stress of the unknown people use defense mechanisms. Stress of the unknown 

creates high anxiety which often underlies all the other stumbling blocks (assumption of 

similarity, language, nonverbal misinterpretation, preconceptions and stereotypes, and the 

practice of immediate evaluation). When people are stressed or anxious there is a physical 

tension that is present and we fall prey to the thoughts of similarity to decrease this tension. We 

are more likely to make more mistakes the more we try to reduce these feelings of anxiety or 

stress.  



 

 

When I was reading the emails from the parents regarding my son I was feeling so anxious and 

stressed. I became very angry and agitated which was a real physical feeling. I was acutely aware 

of our differences and it was so very difficult to realize our similarities. I had trouble sleeping, I 

was threatening to quit coaching mid-season and I was meeting with the league coordinators to 

address these issues. Luckily the coordinator of the league really calmed me down. He had 

experience with differences and was able to help me see where they were coming from. He 

challenged me to find where we agreed as parents and I rose to this challenge. 

Eventually through a lot of talking with the families two of the parents volunteered to help me at 

practices with my son and to work with him on the sidelines if he was not playing. A simple 

solution that was genuine is all it took for the parents to participate in the children having a blast. 

     This year I coached my youngest son, six, in Little League T-Ball (See Exhibit 6: Team 

Picture of Little League). I signed up on a whim because I received an email that the coach 

wasn’t able to work out. I received the volunteer packet and followed the instructions. All 

potential volunteers need to fill out a volunteer application which includes a section on criminal 

background. I was nervous about answering in the affirmative on this part but I knew that my 

honesty is generally rewarded. I put my information in the form and awaited an answer. I did not 

hear anything negative back so I moved forward in contacting the families.  

     This time around coaching I went in with my eyes wide open: I assumed that everyone would 

be different, in all regards. I also went in with little preparation time. My primary goals were to 

give the kids equal playing time and to move them around on the field so everyone could find 

their natural positions. I had parents who were willing to help from the get go and we had a blast. 

I felt really blessed because one of the boys on my team had a speech impediment and sensory 

issues. I was able to assure his mother that I had experience with both. She was so relieved to not 



 

 

have to translate for her son. He developed self-confidence and trust that I would listen to him 

and understand his needs.  

     I didn’t receive any complaints this time around either about my son’s behavior or about 

playing time or coaching style. I had the opportunity to later meet the Board President of the 

local Little League: he is a fellow student at Marylhurst and we had a class together. I thanked 

him for his open mindedness in allowing me to coach. Even with my background. Ironically he is 

a Portland police officer and very familiar with how difficult it is to gain long term recovery. 

Honesty and the willingness to embrace differences make all the difference in a new experience.  

 
I can create value in the community by using an intercultural perspective and including 
diversity amongst my team members. 
 
    When RAP received a grant from the City of Portland to conduct a visioning effort with 

residents of Central City Concern’s Alcohol and Drug Free Housing I interviewed to be the 

visionPDX Outreach Coordinator. The grant was for a two month project but because I was 

participating in the Jobs Plus program I was hired on as the Outreach Coordinator for six months. 

The visionPDX project has four questions about the future of Portland as a City and the primary 

purpose was to include the disenfranchised communities. My position required the Minimum 

Qualifications of cultural competency and the ability to effectively interact with and treat with 

dignity and respect, co-workers and clients with diverse ethnic backgrounds, religious views, 

cultural backgrounds, lifestyles, and sexual orientations. Required Skills and Abilities listed a 

demonstrated ability to work with diverse populations and organizations. I was representing the 

canvassed people in meetings with Mayor Tom Potter’s staff by advocating for the very things 

that I heard during canvassing. It was important that I be able to honor their voice with integrity 

and accuracy.  When I was the visionPDX coordinator I was tasked with leading a team of six to 



 

 

canvass two separate buildings. These are what are known as SRO’s, or single room occupancy, 

in downtown Portland. The visionPDX project was formed by former Mayor Tom Potter with 

finding out from residents of Portland what the future of the city looked like. My staff had the 

four questions and all the correct forms and a strategy to get the most responses. What we needed 

the most was the ability to create trust and to be present while asking the questions so that our 

reporting could accurately reflect the vision of the downtown recovery community’s 

expectations. (See Exhibit 7: VisionPDX job description) Each day the staff would return to the 

office with the completed questionnaires and enter data into a log. We would debrief about any 

one particular person that stood out and this is when I noticed that one of my staff members did 

not have a lot to say. He did not have any stories about the people he had talked with nor was he 

connecting with the position. I inquired about this and found out that he used to live in these 

buildings and was really uncomfortable canvassing them. He had relapsed (returned to drug use) 

and was evicted ending up in homelessness. He appreciated the opportunity to work on this 

project but realized that he just was not ready to face this part of his past. This is an example of 

an individual choosing to no longer do the job because of discomfort within the culture. My staff 

today is all white: yet we are as diverse as they come within our co-cultures. One is a Harvard 

MBA graduate Summa Cum Laude, recovering from a lifetime of abuse and alcoholism. One is 

me. One is a man continuing his education that was raised in a two parent household and was 

also a methamphetamine addict. His gift is conflict and community outreach. One man barely 

finished high school, had years of drinking and meth addiction, but for the first time as an adult 

is in a long term relationship considering marriage. One is a woman who is about to retire, she is 

a lesbian who has not ever had a drug or alcohol addiction. One is a man who struggled with 

addiction to meth for many years and is now married with a brand new baby: he is a former 



 

 

criminal who is focusing on creating the family he never had. One is a part time employee who is 

a math genius (newly discovered) at 55 and left behind many booze bottles. One is a former OSU 

chemistry major who was the star pitcher. He left his career as a baseball player to pursue a 

career as a methamphetamine maker. This is a group of people, most of whom could not pass a 

criminal background check or a credit check for that matter. This is an incredibly diverse 

population that we have at RAP. We are all very flexible, informal, and committed to making 

housing available to people who need it. Our differences lie in our similarities and our 

similarities lie in our differences.  

     Sowell writes that we don’t need to label anything or anyone superior or inferior. We only 

need to recognize that particular products, skills, technologies, and concepts accomplish things 

better than their alternatives (Sowell 492). When I think of creating value in the community 

using an intercultural perspective I think of the vast diversity of our members’ experience and I 

think about the diversity of our staff and their skills. Our members, 1300+ strong throughout 

Oregon, come from different backgrounds, cultures, and different recovery programs. They 

mirror the population of the state in regard to ethnicity but differ in that they are in the lower 

income brackets, especially women. They represent one of the only public recovery programs in 

the State of Oregon. They are civically engaged and often gather to share their testimonies. Our 

job is to keep the system in place. We have the historical knowledge associated with this 

program. The staff is required to have a high level of tolerance with ambiguity because this 

position is often dealing with many gray areas of human behavior. People come and people go. 

The system stays mostly the same. Every so often a leader comes who has a great idea and 

changes the forms, the reporting structure, or the organization of resources. These leaders learn 

new skills quickly and get to present their ideas to others building confidence around these skill 



 

 

and ideas.  

     The author Thomas Sowell writes about the historical context of cultural diversity and 

emphasizes that new skills come along, new technologies and new people come along. That 

“diversity is differentness cherished for the sake of differentness…Cultures exist to serve the 

vital, practical requirements of human life—to structure a society so as to perpetuate the species, 

to pass on the hard-earned knowledge and experience of generations past and centuries past to 

the young and inexperienced in order to spare the next generation the costly and dangerous 

process of learning everything all over again from scratch through trial and error—including 

fatal errors. Cultures exist so that people can know how to get food and put a roof over their 

head, how to cure the sick, how to cope with the death of loved ones, and how to get along with 

the living. Cultures are not bumper stickers. They are living; changing ways of doing all the 

things that have to be done in life (Sowell 494). My boss always says that 12 steps taught him 

how to feel, but our housing taught him how to live.  

 

 

 
CONCLUSION 

 

 I see differences wherever I look. There are those who embrace them and those who 

reject them. I make my living off of providing for those differences. Subculture in my case refers 

to drug addicts, alcoholics, and recovering agents of change. The people that I work with and get 

to serve each day are a testimony to the value our society places on diversity. I can honor each 

person as they have never been honored before.  

     This essay highlighted the differences of people in recovery from drug and alcohol addiction. 



 

 

It included my own experiences with barriers to intercultural (subcultural) communication and 

the discomfort I experienced. I hope that I shed some light on the differences and helped to 

remove the cloak of anonymity. My ability to build relationships has helped overcome stigma 

and create purpose across different co-cultures.  

     “Among those who are satisfactory in this respect it is desirable to have represented as great a 

diversity of intellectual tradition, social milieu and personal character as possible.” Talcott 

Parsons (Xplore Inc) 
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CREDIT RATIONALE AND SYLLABUS 

In Fall of 2011, Marylhurst University is offering a Communication course CCM 343A: 

Honoring Diversity: Practical Strategies for Dealing with Difference. The syllabus lists the 

following learning outcomes: 

At the conclusion of this course, participants will be able to interact more competently with 

persons having backgrounds unlike your own by: 

• Identify barriers to intercultural communication  
• Appreciate the importance of building relationships  
• Recognize how cross-cultural misunderstandings can occur  
• Understand how discomfort with differences inhibits constructive interaction  
• Honor the value added by including a diversity of team members  
• Allow an intercultural perspective to help you personally and professionally  
 

I have established that I am competent at honoring diversity. I can identify barriers to 

intercultural communication. I can appreciate the importance of building relationships. I can 

recognize how cross cultural misunderstandings can occur. I understand how discomfort with 

differences inhibits constructive interaction and I honor the value added by diversity. I believe 

my essay has demonstrated my intercultural perspective which helps me both personally and 

professionally. I understand the concepts and application of diversity as well as being able to 

demonstrate actual skills in which I have honored diversity.  

  



 

 

	  Marylhurst	  University	  	  
Course	  Number:	  CCM	  343A	  	  
Course	  Title:	  Honoring	  Diversity:	  Practical	  Strategies	  for	  Dealing	  with	  	  
Difference.	  	  
Credits:	  3	  	  
Instructor:	  June	  Harper	  	  
jharper@mymail.marylhurst.edu	  	  
Term:	  Fall	  2011	  	  
Dates/Times:	  Fri/Sat/Sun	  10/28/11	  –	  10/30/2011	  	  
9:00	  a.m.	  –	  6:00	  p.m.	  	  
WEB-‐ENHANCED	  	  
	  
1.	  COURSE	  DESCRIPTION	  :	  	  
Through	  application	  of	  intercultural	  communication	  concepts,	  this	  course	  explores	  the	  dynamics	  of	  
differences	  that	  occur	  in	  interpersonal	  relationships,	  in	  small	  groups,	  and	  in	  the	  culturally	  diverse	  
work	  environment.	  It	  includes	  interaction	  with	  guest	  speakers	  representing	  a	  variety	  of	  socio-‐
cultural	  perspectives.	  	  
This	  course	  meets	  Human	  Community	  LAC	  Outcome:	  HCA1.	  	  
	  
2.	  EXTENDED	  COURSE	  DESCRIPTION	  :	  	  
This	  course	  emphasizes	  cultural	  diversity	  within	  the	  U.S.	  It	  provides	  U.S.	  students	  of	  differing	  co-‐
cultures,	  and	  International	  students	  with	  a	  forum	  for	  discussing	  differences	  and	  developing	  
intercultural	  acceptance.	  All	  students	  are	  encouraged	  to	  apply	  these	  concepts	  and	  skills	  in	  their	  own	  
personal,	  professional,	  and	  ethical	  contexts.	  	  
	  
3.	  PRE-‐REQUISITES	  :	  None	  (Although	  taking	  CM333	  previously	  is	  preferred).	  	  	  

4.	  COURSE	  TEXT:	  and	  RESOURCES	  	  
Course	  Texts	  are	  Optional	  :	  Supplementary	  articles	  and	  handouts	  will	  be	  distributed	  in	  class.	  I	  
recommend	  each	  of	  the	  Samovar	  &	  Porter	  readers	  as	  very	  useful	  and	  informative	  texts	  that	  provide	  
insights	  into	  research	  that	  is	  being,	  and	  has	  been	  conducted	  in	  the	  field	  of	  Intercultural	  
Communication.	  New	  editions	  are	  expensive,	  but	  well	  worth	  it	  if	  this	  is	  to	  be	  your	  major	  field	  of	  
endeavor.	  	  
In	  order	  to	  help	  you	  determine	  your	  level	  of	  commitment	  to	  this	  purchase,	  as	  well	  as	  to	  get	  an	  over	  
view	  of	  many	  important	  topics	  you	  can	  find	  parts	  of	  the	  12th	  edition	  on-‐line	  using	  the	  following	  URL	  
-‐-‐You	  can	  also	  find	  it	  by	  conducting	  a	  Google	  search.	  Used	  copies	  are	  available	  on	  Amazon.com	  or	  
may	  be	  available	  on	  back	  shelves	  of	  the	  Marylhurst	  bookstore.	  They	  have	  not	  been	  requested	  for	  
this	  term	  due	  to	  the	  expense.	  A	  few	  copies	  are	  also	  available	  in	  the	  Marylhurst	  Library.	  	  
	  
://books.google.com/books?hl=en&lr=&id=9eJqPCZk8pIC&oi=fnd&pg=PR5&dq=Intercultural+comm
unication+reader&ots=D1uEzvE2qe&sig=Xha-‐ypjSWnjOESV4hW3SQAEneno#v=onepage&q&f=false	  	  
Intercultural	  Communication:	  A	  Reader	  ,	  13th	  Ed.	  By	  Larry	  A.	  Samovar,	  Richard	  E.	  Porter,	  and	  Edwin	  
R.	  McDaniel,	  Wadsworth,	  Cengage	  Learning,	  2012,	  International	  Edition:	  ISBN-‐13:	  978-‐1-‐111-‐34815-‐
1	  	  
Or,	  :	  	  



 

 

	  
Intercultural	  Communication:	  A	  Reader	  ,	  12th	  Ed.	  By	  Larry	  A.	  Samovar	  and	  Richard	  E.	  Porter,	  
Wadsworth	  Publishing	  Company,	  2008	  ISBN	  ISBN:	  978-‐0495554189	  	  
Or,	  :	  
	  	  
Intercultural	  Communication:	  A	  Reader	  ,	  11th	  Ed.	  By	  Larry	  a	  Samovar	  and	  Richard	  E.	  Porter,	  
Wadsworth	  Publishing	  Company,	  2005	  ISBN:	  0-‐534-‐644406	  	  
	  
Additional	  Recommended	  Resources	  include:	  	  
The	  Color	  of	  Words:	  An	  Encyclopædic	  Dictionary	  of	  Ethnic	  Bias	  in	  the	  United	  States	  and	  	  
.interculturalpress.com).	  Both	  books	  were	  written	  by	  Philip	  Herbst,	  Ph.D.	  in	  cultural	  anthropology	  
from	  Cornell	  University.	  They	  address	  biased	  language	  that	  labels	  people	  and	  creates	  divisions	  
among	  us.	  Both	  have	  been	  called	  “	  interesting	  and	  informative	  resources	  which	  may	  be	  read	  cover-‐
to-‐cover,	  or	  used	  as	  a	  references	  that	  will	  sensitize	  people	  to	  the	  problems	  that	  words	  can	  cause.	  	  
	  
Wimmin,	  Wimps	  &	  Wallflowers:	  An	  Encyclopædic	  Dictionary	  of	  Gender	  and	  Sexual	  Orientation	  Bias	  
in	  the	  United	  States.	  They	  are	  available	  in	  the	  Marylhurst	  Library,	  or	  through	  Intercultural	  Press	  (	  
You	  may	  want	  to	  use	  one	  of	  these	  additional	  resources	  for	  in-‐class	  activities	  as	  well	  as	  your	  final	  
project.	  Please	  make	  your	  selection	  based	  on	  the	  areas	  of	  cultural	  diversity	  you	  feel	  yourself	  most	  
drawn	  to	  explore	  more	  in-‐depth.	  Excerpts	  from	  both	  texts	  will	  be	  used	  throughout	  the	  class.	  
Extensive	  use	  of	  the	  Samovar	  &	  Porter	  Reader	  will	  take	  place	  throughout	  the	  class	  and	  be	  required	  
to	  complete	  your	  final	  project.	  	  
	  
5.	  LEARNING	  OUTCOMES	  :	  	  
This	  class	  meets	  Liberal	  Arts	  Core	  outcome	  HCD1:	  	  
Explain	  how	  two	  or	  more	  of	  the	  factors	  of	  age,	  ethnicity,	  gender,	  nationality,	  race,	  religion,	  sexual	  
orientation,	  or	  socioeconomic	  status	  shape	  communities.	  	  
As	  a	  result	  of	  taking	  this	  class,	  students	  should	  be	  able	  to:	  	  
•	  Interact	  more	  competently	  with	  persons	  having	  backgrounds	  unlike	  your	  own	  	  
•	  Identify	  barriers	  to	  intercultural	  communication	  	  
•	  Appreciate	  the	  importance	  of	  building	  relationships	  	  
•	  Recognize	  how	  cross-‐cultural	  misunderstandings	  can	  occur	  	  
•	  Understand	  how	  discomfort	  with	  differences	  inhibits	  constructive	  interaction	  	  
•	  Honor	  the	  value	  added	  by	  including	  a	  diversity	  of	  team	  members	  	  
•	  Allow	  an	  intercultural	  perspective	  to	  help	  you	  personally	  and	  professionally	  	  
	  
6.	  ASSESSMENT	  and	  EVALUATION:	  	  
Successful	  achievement	  of	  course	  learning	  outcomes	  will	  be	  measured	  as	  follows:	  Students	  may	  
choose	  letter	  grades	  or	  pass/no	  pass	  evaluation.	  TOTAL	  POINTS	  POSSIBLE:	  100.	  	  
	  
A.	  Pre-‐Class	  Assignment	  and	  Preliminary	  Preparation:	  (15	  points)	  	  
In	  any	  of	  the	  S.	  &	  P.	  texts,	  reading	  the	  introductory	  Unit:	  Approaches	  to	  Intercultural	  
Communication	  will	  provide	  valuable	  background	  information	  for	  the	  class.	  	  
Please	  bring	  a	  hard	  copy	  of	  your	  responses	  to	  the	  discussion	  questions	  to	  class	  on	  the	  first	  day.	  You	  



 

 

will	  find	  the	  questions	  posted	  on	  the	  course	  website	  in	  the	  “Lessons	  Section”	  in	  a	  folder	  titled:	  Pre-‐
Class	  Assignment	  and	  Preliminary	  Preparation.	  	  
	  
You'll	  be	  asked	  to	  think	  about	  and	  relate	  your	  own	  experiences.	  	  
B.	  Class	  Attendance,	  Participation	  &	  Teamwork	  (35	  points)	  	  
Consistent	  attendance	  is	  vital.	  Students	  are	  asked	  to	  make	  a	  “good	  faith	  effort”	  to	  arrive	  punctually	  
to	  class	  each	  day.	  Chronic	  late	  arrivals	  or	  missing	  scheduled	  class	  time	  tends	  to	  be	  disruptive	  to	  
other	  students.	  Participation	  means	  that	  students	  are	  listening,	  fully	  engaged	  in	  class	  activities,	  and	  
respectful	  of	  classmates	  throughout	  the	  entire	  class.	  Teamwork	  includes	  :	  	  
1)	  Reading	  and	  assignment	  preparation	  as	  indicated.	  	  
2)	  Listening,	  showing	  consideration,	  and	  contributing	  to	  the	  group.	  	  
This	  includes	  self-‐monitoring	  of	  “air-‐time.”	  	  
3)	  Contributing	  to	  written	  &	  oral	  exercises	  &	  small	  group	  activities.	  	  
4.)	  Speaker	  reaction	  &	  synthesis	  papers	  	  
	  
C.	  Reading	  and	  Integration	  Assignment	  (20	  points)	  	  
There	  is	  a	  reading	  and	  application	  assignment	  due	  on	  Sunday,	  at	  the	  beginning	  of	  the	  second	  day	  of	  
class	  which	  will	  help	  students	  integrate	  and	  apply	  course	  learning.	  Specific	  instructions	  will	  be	  
provided	  in	  class.	  	  
	  
D.	  Research	  Project	  (30	  points)	  Due	  Saturday,	  of	  the	  2nd	  weekend.	  	  
Demonstrates	  understanding	  of	  and	  the	  ability	  to	  apply	  an	  intercultural	  perspective	  of	  
communication	  to	  personal	  context	  of	  diversity	  gained	  from	  course	  content	  included	  in	  class	  
discussion,	  assigned	  readings,	  and	  additional	  research.	  Complete	  instructions	  will	  be	  provided	  in	  
class	  and	  on	  the	  Angel	  Website.	  	  
	  
E.	  Total	  Grade:	  (100	  points)	  	  
WRITTEN	  ASSIGNMENT	  EVALUATION	  GUIDELINES	  	  
Please	  be	  aware	  that	  the	  most	  highly	  evaluated	  papers	  will:	  	  
· Communicate	  a	  depth	  of	  understanding	  of	  course	  material	  	  
· Be	  typed	  and	  double	  spaced	  with	  a	  minimum	  of	  spelling,	  grammatical	  errors,	  &	  typos	  	  
· Cite	  references	  to	  intercultural	  concepts,	  theorists,	  and	  experience	  (text	  and	  handouts	  included)	  	  
· Use	  clear	  behavioral	  examples	  to	  illustrate	  concepts	  	  
· Not	  be	  excessively	  wordy	  (quality	  does	  not	  equal	  quantity)	   
· No	  handwritten	  papers	  will	  be	  accepted	  (except	  in-‐class	  exercises	  and	  reaction	  papers)	  	  
· Your	  final	  document	  should	  be	  no	  longer	  than	  6	  pages.	  It	  may	  include	  tables.	  Additional	  
Bibliography,	  attached	  articles,	  or	  illustrations	  will	  not	  be	  counted	  in	  the	  6	  page	  maximum	  length.	   
 
7.	  TEACHING	  PHILOSOPHY	  AND	  METHODOLOGY	  :	   
The	  ability	  to	  suspend	  judgment	  of	  behaviors	  different	  from	  those	  to	  which	  we	  are	  accustomed,	  is	  a	  
practice	  that	  is	  easier	  to	  talk	  about	  than	  it	  is	  to	  do.	  Students	  are	  asked	  to	  come	  to	  class	  with	  
attitudes	  of	  respect	  and	  openness	  to	  learning	  about	  themselves	  and	  others	  in	  relationship	  to	  
cultural	  similarities	  and	  differences.	   
 



 

 

Honoring	  Diversity	  means	  increasing	  awareness	  of	  our	  own	  cultural	  patterns	  as	  well	  as	  those	  of	  
others	  that	  are	  not	  like	  us.	  We	  will	  cover	  theoretical	  models	  in	  class	  that	  will	  help	  students	  learn	  
more	  about	  themselves	  in	  relationship	  to	  culture,	  as	  well	  as	  to	  function	  more	  effectively	  in	  cross-‐
cultural	  interactions.	  	  
Through	  meaningful	  interpersonal	  interactions,	  we	  learn	  about	  the	  world	  in	  which	  we	  live.	  To	  this	  
end,	  this	  class	  provides	  students	  with	  the	  opportunity	  to	  interact	  with	  several	  guest	  speakers	  that	  
have	  graciously	  agreed	  to	  come	  to	  Marylhurst	  to	  share	  their	  particular	  insights	  and	  experiences	  of	  
living	  in	  the	  US	  as	  individual	  members	  of	  their	  co-‐cultural	  groups.	  	  
The	  learning	  environment	  of	  an	  informal	  intensive,	  weekend	  seminar	  lends	  itself	  well	  to	  learning	  
about	  and	  sharing	  experiences	  of	  diversity.	   
 
8.	  CLASS	  ROUTINE	  :	   
Class	  activities	  will	  be	  both	  cognitive	  and	  experiential,	  involving	  concrete	  and	  abstract	  elements.	  	  
There	  is	  a	  written	  assignment	  due	  at	  the	  beginning	  of	  class	  on	  the	  first	  day	  which	  will	  help	  students	  
prepare	  for	  this	  informal	  seminar.	  Students	  will	  be	  involved	  in	  simulations,	  small	  and	  large	  group	  
activities,	  and	  class	  discussion.	  Students	  are	  expected	  to	  listen	  to	  guest	  speakers	  share	  personal	  
perspectives	  and	  insights	  and	  respectfully	  ask	  questions	  to	  increase	  their	  own	  cultural	  awareness	  
and	  understanding.	  	  
Written	  reaction	  papers	  following	  the	  presentation	  of	  each	  guest	  speaker	  will	  be	  collected.	  Cross-‐
cultural	  communication	  strategies	  to	  increase	  effectiveness	  with	  specific	  cultural	  groups	  will	  be	  
discussed	  as	  they	  apply	  to	  class	  group	  membership	  and	  interests.	  	  
There	  is	  a	  reading	  and	  integration	  assignment	  due	  at	  the	  beginning	  of	  the	  second	  day	  of	  class	  which	  
will	  help	  students	  integrate	  and	  apply	  course	  learning	  to	  their	  own	  lives.	  Specific	  instructions	  will	  be	  
provided	  in	  class.	  	  
Students	  are	  expected	  to	  integrate	  course	  concepts	  and	  the	  assigned	  readings	  into	  a	  final	  synthesis	  
and	  application	  project	  that	  is	  due	  on	  the	  last	  day	  of	  class.	  Expectations	  for	  the	  final	  project	  will	  be	  
described	  in	  detail	  on	  the	  first	  class	  day.	   
 
TOPIC	  &	  READING	  SCHEDULE	  (Subject	  to	  slight	  modifications)	   
Day	  1	   
Issues	  of	  Diversity	  In	  the	  United	  States	   
Understanding	  Cultural	  Identities	  in	  Intercultural	  Communication	  	  
Context	  and	  Meaning,	  	  
Culture	  and	  Conflict	  	  
Cultural	  Identity	  and	  Issues	  of	  Belonging	   
Cultural	  Identity	  &	  Intercultural	  Communication	  	  
Whiteness	  &	  Color	  	  
Day	  2	   
Sociocultural	  Backgrounds:	  What	  We	  Bring	  to	  Intercultural	  Interactions	  	  
Living	  in	  Two	  Cultures	  	  
Cultural	  Communication	  of	  Persons	  with	  Disabilities	  	  
Gay	  &	  Lesbian	  Communication	  &	  Culture	  	  
Lessons	  Through	  Language	  	  
Day	  3	  	  
Applications:	  	  



 

 

Verbal	  and	  Nonverbal	  Communication	  	  
Managing	  Intercultural	  Conflicts	  	  
Intercultural	  Competence	  	  
Reading:	  	  
Intercultural	  Messages:	  Verbal	  and	  Nonverbal	  Communication	  	  
Dimensions	  of	  Nonverbal	  Communication	  Across	  Cultures	  	  
Exploring	  Culture	  in	  the	  Workplace	  	  
Culture	  &	  Communication	  in	  the	  Classroom	  	  
Communicating	  Interculturally:	  Becoming	  Competent	  	  
Intercultural	  Awareness	  	  
Managing	  Intercultural	  Conflicts	  Effectively	  Stella	  Ting-‐Toomey	  	  
The	  Role	  of	  Dialogue	  in	  Managing	  Intergroup	  Conflict	  Roy	  &	  Oludaja	  	  
	  
9.	  ABOUT	  THE	  INSTRUCTOR:	  	  
For	  those	  of	  you	  who	  don’t	  know	  me,	  I	  spent	  my	  formative	  years	  in	  Central	  and	  South	  America,	  the	  
Caribbean,	  the	  Middle	  East,	  and	  Asia.	  This	  exciting	  upbringing	  has	  led	  me	  to	  seek	  employment	  
working	  with	  people	  in	  cross-‐cultural	  transition,	  and	  to	  continue	  some	  international	  travel.	  For	  over	  
twenty	  years	  I’ve	  been	  an	  intercultural	  educator,	  consultant	  and	  trainer.	  I	  have	  been	  teaching	  at	  
Marylhurst	  for	  the	  last	  eighteen	  years,	  and	  love	  working	  with	  Marylhurst	  students!	  My	  M.A.	  is	  in	  
Communication	  from	  Portland	  State,	  and	  my	  B.A.	  is	  in	  Human	  Development	  from	  The	  Evergreen	  
State	  College	  in	  Olympia.	  English	  and	  Spanish	  are	  my	  languages	  of	  choice,	  as	  I	  remember	  only	  
smatterings	  of	  other	  languages	  I	  learned	  as	  a	  child.	  I’m	  married	  to	  a	  sculptural	  artist,	  and	  am	  the	  
mother	  of	  twin	  girls.	  My	  artist	  husband	  runs	  a	  seasonal	  Art	  Gallery	  in	  Skagway,	  Alaska.	  We	  tried	  
three	  winters	  in	  this	  small	  community,	  and	  although	  it	  was	  quite	  an	  adventure,	  we	  are	  now	  happily	  
back	  in	  Oregon	  when	  the	  north	  winds	  begin	  to	  blow!	  I	  look	  forward	  to	  meeting	  you	  and	  learning	  
about	  the	  events	  that	  have	  led	  you	  to	  this	  time	  in	  your	  educational	  path.	  	  
	  
10.	  Marylhurst	  University	  Writing	  Standards:	  	  
Marylhurst	  Writing	  Standards:	  Writing	  is	  one	  of	  the	  central	  activities	  through	  which	  students	  learn,	  
communicate,	  and	  demonstrate	  learning.	  Academic	  writing	  differs	  from	  other	  forms	  of	  writing	  in	  
that	  it	  usually:	  	  
•	  is	  appropriately	  narrow	  in	  focus,	  	  
•	  presents	  an	  argument	  based	  on	  sound	  critical	  thinking,	  	  
•	  draws	  upon	  and	  properly	  acknowledges	  the	  work	  of	  others,	  and	  	  
•	  presents	  new	  understanding	  in	  an	  organized	  fashion.	  	  
•	  	  
	  
Unless	  otherwise	  indicated	  by	  the	  instructor,	  all	  writing	  in	  Marylhurst	  University	  classes,	  from	  
electronic	  bulletin	  boards,	  to	  personal	  essays,	  to	  formal	  research	  papers,	  will	  be	  evaluated	  on	  the	  
basis	  of	  Standard	  American	  English,	  quality,	  creativity,	  effectiveness	  of	  argumentation	  and	  
reasoning,	  and	  accuracy	  of	  information.	  In	  addition,	  academic	  writing	  will	  be	  evaluated	  on	  the	  
selection	  and	  use	  of	  appropriate	  supporting	  material.	  	  
Documentation	  Style:	  Any	  information	  not	  original	  to	  the	  student	  must	  be	  cited	  in	  a	  recognized	  
format—for	  example,	  APA,	  MLA,	  or	  Chicago—appropriate	  to	  the	  academic	  discipline.	  	  
Preventing	  Plagiarism:	  Plagiarism	  is	  a	  form	  of	  academic	  dishonesty	  that	  occurs	  when	  a	  student	  uses	  



 

 

information	  or	  material	  from	  outside	  sources	  without	  proper	  citation.	  Plagiarism	  is	  grounds	  for	  
disciplinary	  action	  at	  Marylhurst.	  It	  is	  a	  student's	  responsibility	  to	  understand	  plagiarism	  and	  its	  
consequences.	  Students	  should	  consult	  their	  instructor,	  their	  department	  chair,	  the	  Writing	  Center,	  
or	  staff	  at	  Shoen	  Library	  if	  they	  have	  any	  questions	  about	  preventing	  plagiarism.	  Plagiarism	  occurs	  
if:	  	  
•	  The	  student	  doesn’t	  cite	  quotations	  and/or	  attribute	  borrowed	  ideas.	  	  
•	  The	  student	  fails	  to	  enclose	  borrowed	  language	  in	  quotation	  marks.	  	  
•	  The	  student	  doesn’t	  write	  summaries	  and	  paraphrases	  in	  his/her	  own	  words	  and/or	  doesn’t	  
document	  his/her	  source.	  	  
•	  The	  student	  turns	  in	  work	  created	  by	  another	  person	  (e.g.,	  another	  student,	  downloaded	  from	  the	  
internet,	  etc.).	  	  
	  
Students	  who	  submit	  or	  use	  their	  own	  prior	  work	  for	  a	  current	  course	  or	  work	  from	  one	  current	  
course	  in	  another	  course	  without	  express	  permission	  from	  their	  professors	  may	  also	  be	  guilty	  of	  
academic	  dishonesty.	  	  
Consequences:	  If	  it	  is	  determined	  that	  a	  student	  has	  plagiarized	  or	  engaged	  in	  other	  forms	  of	  
academic	  dishonesty,	  the	  student	  will	  likely	  fail	  the	  assignment	  and	  possibly	  the	  course,	  despite	  
points	  earned	  through	  other	  work.	  Acts	  of	  academic	  dishonesty	  are	  reviewed	  for	  disciplinary	  action	  
by	  the	  Provost.	  Engaging	  in	  plagiarism	  and	  other	  forms	  of	  academic	  dishonesty	  can	  result	  in	  
dismissal	  from	  the	  University.	  For	  additional	  information,	  see	  “Academic	  Honesty”	  in	  the	  2011-‐12	  
Marylhurst	  Catalog	  and	  “Conduct	  Code”	  in	  the	  Student	  Handbook.	  	  
	  
Writing	  Resources:	  Marylhurst’s	  undergraduate	  and	  graduate	  programs	  have	  adopted	  a	  writing	  
handbook,	  Diana	  Hacker’s	  A	  Writer’s	  Reference,	  7th	  Edition,	  to	  help	  students	  develop	  their	  writing	  
skills.	  The	  handbook	  can	  be	  accessed	  online	  at	  http://dianahacker.com/writersref/	  or	  is	  available	  in	  
the	  Marylhurst	  bookstore.	  Writing	  help	  is	  also	  available	  at	  the	  Marylhurst	  Writing	  Center	  that	  is	  
located	  in	  the	  Shoen	  Library.	  Call	  for	  an	  appointment,	  503.699.6277	  or	  email	  
writing@marylhurst.edu	  	  
	  
Student	  Rights	  and	  Responsibilities:	  All	  members	  of	  the	  Marylhurst	  community	  are	  expected	  to	  act	  
in	  ways	  that	  foster	  the	  university’s	  primary	  function	  of	  education.	  Conduct	  that	  interferes	  with	  this	  
educational	  responsibility	  will	  be	  dealt	  with	  directly.	  	  
Please	  refer	  to	  the	  Marylhurst	  University	  Student	  Handbook,	  for	  specific	  information	  about	  student	  
rights	  and	  responsibilities,	  as	  well	  as	  the	  policies	  and	  procedures.	  The	  Handbook	  is	  available	  online	  
at:	  www.marylhurst.edu/studenthandbook	  	  
For	  further	  information	  contact	  the	  Dean	  of	  Students	  at	  503.534.4023	  or	  
deanofstudents@marylhurst.edu.	  	  
Need	  For	  Accommodations:	  Students	  who	  experience	  disabilities	  are	  encouraged	  to	  contact	  the	  
Coordinator	  of	  Accessibility	  and	  Disability	  Services	  at	  503.636.8141,	  ext.	  3344;	  1.800.634.9982,	  ext.	  
3344;	  or	  email	  adaservices@marylhurst.edu	  for	  assistance	  in	  requesting	  classroom	  
accommodation.	  	  
	  
IMPORTANT	  NOTICE	  REGARDING	  ACADEMIC	  POLICIES	  	  
Course	  Completion:	  	  
Students	  are	  expected	  to	  complete	  all	  courses	  for	  which	  they	  register.	  	  
Dropping	  a	  Course:	  	  



 

 

Students	  may	  drop	  a	  course	  without	  penalty	  until	  the	  published	  add/drop	  deadline.	  	  
Withdrawal	  From	  A	  Course:	  	  
Students	  who	  encounter	  unexpected	  difficulties	  after	  the	  add/drop	  deadline	  may	  officially	  
withdraw	  from	  the	  course	  through	  the	  Office	  of	  the	  Registrar	  through	  the	  last	  scheduled	  class	  
meeting	  (or	  last	  class	  date	  for	  online	  courses)	  as	  per	  the	  Schedule	  of	  Courses.	  	  
Incomplete:	  	  
An	  Incomplete	  (I)	  grade	  may	  be	  granted	  at	  the	  discretion	  of	  the	  instructor	  when:	  	  
•	  No	  more	  formal	  instruction	  is	  needed;	  	  
•	  At	  least	  75%	  of	  the	  coursework	  (e.g.,	  assignments,	  class	  participation)	  has	  been	  completed;	  and	  	  
•	  The	  quality	  of	  work	  has	  been	  satisfactory;	  but	  some	  coursework	  cannot	  be	  completed	  before	  the	  
grading	  deadline	  due	  to	  illness	  or	  unexpected	  circumstances	  beyond	  the	  student’s	  control.	  	  
	  
The	  Incomplete	  is	  granted	  for	  a	  period	  of	  one	  academic	  term.	  	  
For	  more	  information	  on	  course	  completion	  and	  other	  academic	  policies,	  see	  

www.marylhurst.edu/registrar/policies.php	  or	  the	  Marylhurst	  University	  Catalog. 

  



 

 

DOCUMENTATION 

Exhibit 1: Newspaper article about my recovery. 

Exhibit 2: Worksheets and journal entries as a participant in local treatment program called 

ChangePoint. 

Exhibit 3: Transitional housing proposal drafted through volunteers at Metropolitan Alliance for 

Common Good. 

Exhibit 4: Training notes from Clinical Implications of Domestic Violence & Therapy Options 

for Victims & Perpetrators and training notes from Understanding Trauma and Addiction. 

Exhibit 5: Team picture of basketball team. 

Exhibit 6: Team picture of Little League team. 

Exhibit 7: Job Description of VisionPDX Outreach Coordinator.   

 
 


